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Although many curricular concepts are directly addressed in our Driving Discovery workshops, this 

document outlines some ways to link the concepts, learning, and discovery embedded in the 
programming to other parts of the curriculum. To help you and your learners get the most from each 

Offshoot Learning Experience, we encourage you to: 
A. Select the Offshoot(s) that most directly relates to the content you would like to explore with your 

learners 
B. Modify each Offshoot in response to the strengths, interests and areas for development for your 

learners 
C. Tackle one or more skill component from the breakdown of each Offshoot; it is not necessary to 

complete the entire outlined skill if it does not coincide with the learning goals or inquiry level of 
your learners 
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English Language Arts 8 
 
Outcome: Learners will analyse the accuracy, reliability, validity, and bias in a range of written, audio, 
visual, and digital communication forms 
 
Concept: Accuracy, Reliability, and Validity  
 
Indicator: Investigate how bias influences the message of communication forms 
 
Competencies: 

• Citizenship (CZ) 
• Communication (COM) 
• Critical Thinking (CT) 
• Technological Fluency (TF) 

 
Skill: Investigate 

• Ask and revise questions; Locate several relevant and dependable details to support an answer; 
Organize and compare details; Identify relationships; Recognize represented perspectives; 
Communicate findings 
 

Sample Learning Experience → After learning about several conditions that affect body system health 
during the “Medical Mystery” workshop, learners can investigate various sources of health-related 
information to determine how to identify and use a reliable source when researching medical 
conditions.  
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Ask and revise 
questions

•by asking powerful questions about one of the conditions covered during the 
workshop that will guide their further research of that condition (COM)

•by revising their questions to consider how they can find the information necessary 
to answer their questions in order to give them a better understanding of that 
condition (CT, TF)

•by considering where they typically get health-related information, whether those 
sources are reliable, and why (CT)

Locate several 
relevant and 

dependable details 
to support an 

answer

•by choosing at least three (3) print, digital, or oral sources from which to gather 
information about the condition (COM, TF) 

•by making detailed notes about each source including the key information 
provided, a description of the type of source, who the information is being 
presented by, and whether the key information is consistent with their previous 
understanding as well as the other sources they are exploring (CT)

•by determining what information could be missing or biased from each of their 
sources (CT, COM)

Organize and 
compare details

•by summarizing the information from each source in a chart, table, or diagram to highlight 
the key information each source provides (COM)

•by using their chart, table, or diagram to identify how the information from each source is 
similar or different, and beginning to understand whether their sources are reliable (COM)

•by ranking the key information from each source from most to least accurate, and providing 
reasoning for their choices (CT)

•by ranking each source from most to least reliable, and providing reasoning for their 
choices (CT)

Identify 
relationships

•by detailing what makes a reliable source and discussing why it is important to be able to 
recognize unreliable sources, in particular when they include health-related information (CT, 
CZ)

•by identifying the type of information generally presented by a reliable source and how it 
can be recognized. Within this, learners may wish to consider the format of the information, 
how the information is presented, the language used, who the information is presented by, 
when the information was released, and the intent or purpose of the source (COM, CT)

•by choosing their most reliable source to determine the answers to their questions about 
their chosen condition (CT, COM)
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Recognize 
represented 
perspectives

•by contemplating how a person's background impacts not only the information they 
choose to present, but the way in which they choose to present it. Things to 
consider may include a person's cultural, social, or economic background; the role 
that person plays (patient, doctor, lab technician, etc.); or their relationship to the 
patient with this condition (CZ)

•by understanding how their own background impacts the way they source, interpret, 
and present information (CZ)

•by considering what information they thought was most important during their 
research, in contrast to that which their peers thought was most important (COM)

Communicate 
findings

•by discussing with their peers what is important to look for when researching health-
related topics (COM)

•by reflecting on the importance of being able to identify reliable sources of health-
related information, and considering why some people may trust unreliable sources 
and how they can educate others about reliable sources (CZ)

•by detailing a checklist for determining if a medical source is accurate, noting which 
of their sources they would return to for information about health-related 
information and why, and  discussing with their peers what to look for when 
searching for health-related information (COM)
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Healthy Living 8 
 
Outcome: Learners will reflect on the impact of substance misuse on adolescent health 
 
Concept: Harms Associated with the Use and Co-use 
 
Indicator: Investigate the harms associated with the use and co-use of alcohol, cannabis, tobacco, 
vaping products, caffeine, and prescription drugs 
 
Competencies: 

• Citizenship (CZ) 
• Communication (COM) 
• Critical Thinking (CT) 
• Personal Career Development (PCD) 

 
Skill: Investigate 

• Ask and revise questions; Locate several relevant and dependable details to support an answer; 
Organize and compare details; Identify relationships; Recognize represented perspectives; 
Communicate findings 
 

Sample Learning Experience → After evaluating various malfunctions that impact the health of different 
body systems during the “Medical Mystery” workshop, learners can investigate how substance use and 
co-use can impact overall body system health.  
 



pg. 6 

 

Ask and revise 
questions

•by asking about some of the short- and long- term health impacts of using and 
co-using substances like alcohol, cannabis, tobacco, vaping products, caffeine, 
and prescription drugs (CT)

•by wondering about what body systems are primarily affected by use and co-use 
of substances, whether different substances can impact health in different ways, 
and whether the severity and duration of these impacts depend on the frequency 
or duration of substance use and co-use (COM, CT)

•by considering how they can find reliable information about the use and co-use 
of substances and who they would consider a reliable source for this information 
(COM, PCD)

Locate several 
relevant and 

dependable details 
to support an 

answer

•by using a reliable source to find information about the risks of substance use and 
to determine what body systems could be negatively impacted by using certain 
substances (COM, CT)

•by finding a first person source outlining the impacts of substance use on the 
quality of life of the user or on those of their romantic partners, family, and 
friends (CZ, COM)

Organize and 
compare details

•by making a list or chart to detail the short- and long-term risks of using various 
substances (COM, CT)

•by describing the ways different body systems are impacted by the use of various 
substances, indicating the effects these substances have on the body at different 
times following use, and how long the substance can affect the body (COM, CT)

•by considering whether these substances affect everyone in the same way and 
whether differences in the way a substance affects someone may influence their 
likelihood of developing an addiction for this substance (CZ, CT)

Identify 
relationships

•by considering the implications substance use can have for mental health (CZ, CT)
•by thinking about how the use of certain substances can impact the efficacy of the 
prescriptions someone is on (CT)

•by describing how substance use can effect brain development in young people, as 
well as body system health later in life (COM)

•by considering how substance use can impact somone's personal connections and 
relationships, as well as how these relationships can influence the likelihood of 
someone using one of the substances (CZ, CT)
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Recognize 
represented 
perspectives

•by considering why people use and co-use substances (CZ, CT)
•by thinking about who is most likely to use and/or co-use and why, as well as 
explore the prevalence of substance use prevalence in certain communities (CZ, 
CT)

•by considering the biases that exist in the perception of those who use and co-
use substance (CZ)

•by thinking back on a time where they felt pressured to use substances, how that 
made them feel, and what they would do differently if they found themselves in a 
similar position (COM)

Communicate 
findings

•by making an infographic about the risks of substance use and co-use, detailing a scenario 
where someone might use a substance, and offering tips on how to say no in that scenario 
(COM)

•by proposing a guide with suggestions of how to support someone with a substance 
addiction who is trying to stop using that substance (CZ, PCD)

•by drawing the effects of substances on the body or on a specific body system (COM)
•by developing a patient profile for someone who uses one of these substance, outlining the 
effects this substance might have on one or more of the patient's body systems, and 
looking at the short- and long-term medical conditions that might be caused or impacted 
by substance use. Within this, learners may wish to make a patient profile for someone who 
has used a substance and is dealing with health complications as a result, detailing their 
symptoms and behaviour and suggesting treatment for the health impacts this patient is 
experiencing as a result of their use of substances (COM)
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Food and Nutrition 8 
 
Outcome: Learners will create food products for various audiences and purposes 
 
Concept: Meal planning and/or Audience 
 
Indicator: Plan a meal or food product in response to audience and purpose 
 
Competencies: 

• Citizenship (CZ) 
• Communication (COM) 
• Critical Thinking (CT) 
• Personal Career Development (PCD) 

 
Skill: Plan 

• [Formulate]: Identify a topic of interest; Brainstorm ideas; Choose, prioritize, and refine ideas; 
Evaluate choices.  
Devise a process to solve the problem; Execute the steps, modifying as necessary. 
 

Sample Learning Experience → After diagnosing one or more patients during the “Medical Mystery” 
workshop, learners can explore the role of food in maintaining health and can plan a meal for someone 
suffering from a condition like those explored in the workshop.  
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Formulate: 
Identify a topic of 

interest

•by considering what consititutes a healthy diet, the challenges someone with a medical condition or 
disorder may experiences in maintaining a healthy diet, and the roles that nutritionists and dieticians play 
in supporting someone with a medical condition (CT, PCD)

•by choosing one of the conditions that was explored during the "Medical Mystery" workshop and 
developing a meal appropriate for someone with that condition (CT)

•by considering what the specific health and dietary needs of someone with this condition may be, as well 
as offering reasons as to why this condition was of interest to them. Learners may wish think about 
whether they are a part of a community where this condition is prevalent, whether they identified with 
one of the patient profiles examined in the workshop, or whether they or someone they know is affected 
by this condition (CZ, CT)

Formulate: 
Brainstorm ideas

•by considering all the dietary restrictions and needs of someone who lives with this condition (CZ, CT)
•by listing the ingredients that are available to them that they would like to include in their meal and how 

those ingredients are appropriate for or beneficial to someone living with this condition (COM)
•by detailing the type of meal they would like to make, the flavour profile they are aiming for in their 

recipes, the quantity of food they would like to make, and to what dietary considerations they should be 
sensitive (CT)

Formulate: 
Choose, prioritize, 
and refine ideas

•by identifying their budget for the meal and prioritizing what ingredients or components to include and 
why. Learners may wish to consider whether they should prioritize a smaller, healthier meal or one with 
more quantity but cheaper, less wholesome ingredients (COM, CT)

•by finalizing their ingredient list and determining what the meal will taste and look like once it is made 
(COM, CT)

•by identifying the skills and techniques required to make this meal, whether they need any additional 
support to attain those skills, and to specify what resources are available to them in attaining those skills. 
Learners may wish to identify cookbooks, skilled people in their social network or community that they 
can approach for help, or cooking videos they can watch (PCD)

Formulate: 
Evaluate choices

•by reviewing their ingredient list and ensuring that all of the ingredients will contribute to the health of 
their patient (CT)

•by considering whether their ingredients will work well together and how they can know for sure (CT)
•by considering whether they think they would enjoy the meal themselves, and whether this meal or its 

components are representative of their own culture or community (CZ)
•by assessing whether or not they met the priorities they had set for themselves and, if not, what more 

could they add to or take away from the meal to meet those priorities (CT)
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Devise a process 
to solve the 

problem

•by detailing a step-wise written or visual method for cooking their meal (COM, 
PCD)

•by indicating what subsitutions they could make for ingredients, equipment, and 
skills that they do not have (CT, PCD)

Execute the steps, 
modifying as 

necessary

•by following the steps outlined in their recipe to cook their meal or by having 
someone else follow their instructions to prepare the meal (COM)

•by adjusting the flavours, ingredients, amounts, and cooking time as necessary as 
they progress through the cooking process (CT)
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Mathematics 8 

 
Concept (Strand): Number (N)   
 
Outcome (GCO): Learners will be expected to develop number sense 

• N05 → Learners will be expected to solve problems that involve rates, ratios, and proportional 
reasoning 

 
Indicator(s): Use pictures, models, or manipulatives to make sense of a proportional situation (N05.03); 
Use multiplicative relationships to compare quantities and to predict the value of one quantity based on 
the values of another (N05.05) 
 
Skill: as per teacher   

• As the current Mathematics 8 curriculum does not include the curriculum skills, you may use 
your judgement about which skill is most appropriate for your learners. We suggest using 
Compare as the skill.  

 
Sample Learning Experience → After diagnosing various patients during the Medical Mystery workshop 
and understanding how conditions like Diabetes impact all systems in the body, learners can compare 
the prevalence of Type 1 Diabetes and Type 2 Diabetes in Atlantic Canada. 
 
 

 

Make 
observations

•by determining how many people in Atlantic Canada are living with Type 1 
Diabetes

•by determining how many people in Atlantic Canada are living with Type 2 
Diabetes

•by writing the number of people with each Type of Diabetes in Atlantic 
Canada as a ratio
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Identify similarities 
and differences

•by determining whether Type 1 Diabetes or Type 2 Diabetes is more 
common (prevalent) in Atlantic Canada. WIthin this, learners can use their 
ratios to help them explain which type is more common both concretely 
and pictorially

Identify 
relationships and 

offer an 
interpretation

•by using their observations about each type of diabetes to determine which 
is most common and determining who might most likely to develop each 
type. Within this, learners may consider factors like age, geographic 
location, socio-economic status, gender identity, and race

•by predicting what the prevalence of Type 1 and Type 2 Diabetes are in 
their own community, based on the ratios of prevalence throughout Atlantic 
Canada

•by considering how the way you represent your data impacts the way 
someone might interpret it, especially in terms of health-related information

Communicate the 
findings

•by presenting their findings as a ratio concretely, symbolically, or through 
another method of their choosing

•by explaining how they predicted the prevalence of Type 1 and Type 2 
Diabetes in their community 

•by discussing how they will verify their prediction using real medical sources 
and acknowledging the various reasons why the actual ratio of prevalence of 
Diabetes in their community may differ from the ratio they predicted
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Science 8 
Outcome: Learners will analyse how the characteristics of cells relate to the needs of organisms 
 
Concept: Cell Specialization 
 
Indicator: Analyse characteristics of specialized cells in relation to their function in the system 
 
Competencies: 

• Communication (COM) 
• Personal Career Development (PCD) 
• Critical Thinking (CT) 
• Technological Fluency (TF) 

 
Skill: Analyse 

• Gather and select appropriate information; Determine accuracy, validity, and relevance of the 
information; Identify perspectives; Communicate findings  

 
Sample Learning Experience → After completing the “Medical Mystery” workshop and evaluating 
malfunctions that can occur in different organ systems, learners can analyse the special cells that allow 
for the proper function of the organ systems covered in the workshop.
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Gather and select 
appropriate 
information

•by reviewing information about the role of different body systems explored during the workshop including 
the circulatory system, the respiratory system, the integumentary system, the excretory system, and the 
nervous system (COM)

•by collecting information about the types of special cells involved in different body system function 
through multiple sources (COM)

•by selecting a specialized cell from within a body system they explored, sketching the cell, labelling its 
parts, and identifying which of those parts allow it to perform its specific role (CT)

Determine accuracy, 
validity, and 

relevance of the 
information

•by verifying their information with multiple sources such as microscope slides, medical journals, and other 
online sources to determine what information is important (COM)

•by considering the challenges and complexities of studying parts of the human body that are too small to 
see with the naked eye (CT)

•by offering suggestions as to why it is important to understand how the body functions on a cellular level 
and what we gain from studying our various types of cells. Within this, learners may wish to consider 
various medical or genetic conditions and how we can treat or prevent them, health care professionals 
who research specialty cell function, the evolution of cells and their roles in tissues, and the basic needs of 
our bodies (CT, PCD)

Identify 
perspectives

•by listing several malfunctions that could occur in the system within which their chosen specialized cell 
functions (COM)

•by determining who is most likely to be impacted by a malfunction in this system and why (CT)
•by considering the cultural, gender, and social identities of the scientists who invented microscopes, 

discovered cells and their roles, and presented this new branch of research to the world. Within this, 
learners may wish to explore what difficulties these scientists faced, who was excluded from this new field 
of science, how the exclusion of those persons may have limited or slowed down some of the research, 
how the history of microscopic study might have benefited from more diverse perspectives, and whether 
we feel the loss of those perspectives today (COM, PCD)

Communicate 
findings

•by identifying which organelles within the specialized cell allow it to do its job (CT)
•by presenting their cell to the class and describing its components, functionality, and purpose and by 

responding to questions from their peers about their specialized cell (COM, PCD)
•by writing a descriptive story about what a day in the life of their specialized cell would look like (COM, CT)
•by proposing new research questions that they would like to answer through further exploration of their 

chosen specialized cell or system, and offering ideas for how they could begin that research such as where 
they could source their information, different technologies that could help them answer their questions, or 
what field of study their research would benefit (CT, TF)
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Science 8 

Outcome: Learners will create a model that demonstrates the principles of kinetic molecular theory 
 
Concept: Heat Transfer 
 
Indicator: Investigate heat transference 
 
Competencies: 

• Critical Thinking (CT) 
• Technological Fluency (TF) 

 
Skill: Investigate 

• Ask and revise questions; Locate several relevant and dependable details to support an answer; 
Organize and compare details; Identify relationships; Recognize represented perspectives; 
Communicate findings 

 
Sample Learning Experience → After evaluating various malfunctions that can occur in different body 
systems during the “Medical Mystery” workshop, learners can investigate the role of different body 
systems in regulating body temperature to maintain homeostasis.  
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Ask and revise 
questions

•by asking about how heat is transfered through convection, conduction, and 
radiation, and how heat transference occurs within the body (CT)

•by considering why it is important for the body to maintain a constant 
temperature and what body systems are involved in that maintenance (CT)

•by wondering about how the body responds to extreme temperatures, and the 
associated health risks of those extreme temperatures (CT) 

Locate several 
relevant and 

dependable details 
to support an 

answer

•by researching the different body systems involved in homeostasis (CT)
•by determining how the body generates heat and how it releases heat through 
convection, conduction, and radiation (CT)

•by using a temperature sensor or thermometer to measure their temperature 
before and after being active and making note of what is occuring within the 
body before, during, and following exercise (TF) 

Organize and 
compare details

•by listing the steps of convection, conduction, and radiation within the body (CT)
•by comparing the types of heat transfer in regards to which type is most common 
within the body, what the effects of each type of heat transfer are, and how these 
effects can be measured (CT, TF)

•by recording and contrasting breath rate, sweat production, and body 
temperature before, during, and after being active (CT, TF)

Identify 
relationships

•by considering the relationship between kinetic molecular theory and heat 
transference in the body (CT)

•by identifying the link between being active and body temperature (CT)
•by thinking about what would happen to the body during exercise if heat 
transference did not take place (CT)
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Recognize 
represented 
perspectives

•by considering whether all people feel heat the same way and giving reasoning 
for their answer (CT)

•by pondering the difficulties associated with describing things that cannot be 
seen, like heat, and how and why different models of heat transfer exist (CT) 

•by understanding how technology helps us to understand heat transference in the 
body, as well as allow us to measure something that may be described differently 
by different people (TF)

•by exploring medical or genetic conditions such as anhidrosis that impact heat 
transfer and homeostasis, particularly in light of what living with such a condition 
might be like and what treatments exist to help manage these conditions (CT, TF)

Communicate 
findings

•by showing a graph of body temperature over time and describing what the sensor 
is recording, interpreting the results, and explaining which body systems are 
playing a role in the changing of the temperature (CT, TF)

•by describing through an infographic or other visual representation how heat 
transfer occurs (CT, TF)



pg. 18 

 

 
Science 8 

Outcome: Learners will evaluate oceanographic and other evidence of climate change inclusive of a 
Mi’kmaw perspective 
 
Concept: Biological Impacts 
 
Indicator: Investigate the impact of climate change on biological organisms 
 
Competencies:  

• Citizenship (CZ) 
• Communication (COM) 
• Creativity and Innovation (CI) 
• Critical Thinking (CT) 
• Technological Fluency (TF) 

 
Skill: Investigate 

• Ask and revise questions; Locate several relevant and dependable details to support an answer; 
Organize and compare details; Identify relationships; Recognize represented perspectives; 
Communicate findings 

 
Sample Activity → After examining various conditions that affect body system health and function 
during the “Medical Mystery” workshop, learners can investigate how the effects of climate change are 
impacting human health. 
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Ask and revise 
questions

•by asking about climate change, its causes and impacts, and how its impacts can 
be measured and mitigated (CT, TF)

•by considering the direct and indirect effects of climate change on human health 
(CT)

•by revising their questions to consider how the biological impact of climate 
change can be addressed (CT, CI)

Locate several 
relevant and 

dependable details 
to support an 

answer

•by researching how the prevalence of different medical conditions, disorders, or 
diseases are changing as climate change worsens (COM)

•by looking at some major biological impacts of climate change at the individual, 
community, and global level, and exploring the various technologies and 
research methods involved in monitoring those impacts (CI, TF)

•by identifying various technology or devices that can be used to measure the 
impacts of climate change and its effects on humans and their health (TF)

Organize and 
compare details

•by ranking the impacts of climate change from most to least important to them 
personally and to their community (CZ)

•by comparing how the impacts of climate change on human health may be 
different for different communities or areas around the world (CT)

•by contrasting the human-centred impacts of climate change with those that 
affect other organisms to consider whether the impacts on humans and other 
organisms are interconnected or mutually exclusive (CT)

Identify relationships

•by identifying how the human impact of climate change is related to the 
impact on other organisms and ecosystems and explaining how all living things 
are interconnected (CZ, CT)

•by explaining why the impacts from climate change on human health are not 
felt equally or in the same way around the world, and identifying the factors 
related to climate change that most impact human health (CZ, CT)

•by considering how human health is impacted by climate change and how 
these impacts might worsen if climate change continues (CT)
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Recognize 
represented 
perspectives

•by considering who is most impacted by the effects of climate change and why. 
Learners may wish to explore factors such as geographic location, financial 
security, persons with pre-existing health conditions, and cultural aspects of 
different communities (CZ)

•by recognizing how and why climate change affects everyone either directly or 
indirectly and discussing whether humans have a duty to mitigate the impacts of 
climate change even if we ourselves are not directly affected (CZ, CT)

Communicate 
findings

•by making an infographic about the human cost of climate change and 
proposing ways to mitigate these impacts through trade practices, community 
infrastructure, and new technological or scientific advancements (COM, TF)

•by discussing what medical conditions are more common now because of 
climate change, how it is possible to link the rise of these conditions to climate 
change, and what technologies are being developed to mitigate the effects 
climate change has on these conditions (CT, TF)

•by proposing ideas for maintaining health in their everyday life and encouraging 
healthy and sustainable habits within their community (CZ)
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Science 8 

Outcome: Learners will evaluate ways to maintain and factors that disrupt cell and system health 
 
Concept: Health-related Technology 
 
Indicator: Investigate technologies and careers that address cell/system health 
 
Competencies: 

• Personal Career Development (PCD) 
• Technological Fluency (TF) 

 
Skill: Investigate 

• Ask and revise questions; Locate several relevant and dependable details to support an answer; 
Organize and compare details; Identify relationships; Recognize represented perspectives; 
Communicate findings 

 
Sample Activity → After acting as healthcare professionals and using several technologies like PASCO 
probe-ware, thermal imaging, microscopic imaging, and more to diagnose various patients during the 
“Medical Mystery” workshop, learners can further investigate the many different technologies and 
careers involved in assessing, diagnosing, and treating a patient.  
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Ask and revise 
questions

•by asking about the real-world applications of at least one of the technologies 
explored during the workshop (TF)

•by wondering about the many different careers that are healthcare related and 
considering how these careers interact with each other to provide the best care 
possible for patients (PCD)

•by considering how careers ouside of the medical field may play a role in the 
health-care world (PCD)

Locate several 
relevant and 

dependable details 
to support an 

answer

•by researching the many careers that are involved in healthcare and identifying 
the types of technologies each career may employ (PCD, TF)

•by exploring the pathways someone may pursue to obtain a career in the 
healthcare field (PCD)

•by looking into the training that is required to use the various technologies that 
are used regularly in healthcare professions (TF)

Organize and 
compare details

•by listing all the healthcare careers and health-related technologies they can find 
(PCD)

•by ranking the healthcare careers in order from most involved with the patient to 
least involved with the patient and considering how the skills required for each 
career differ depending on the role they play. Learners may wish to consider the 
traits that make someone a good general practitioner versus the traits someone 
would need to excel at a career in medical imaging, medical supply distribution, 
medical receptionists, and more (PCD)

•by ranking the technologies they encountered in terms of their importance 
across healthcare professions (TF)

Identify relationships

•by defining what constitutes a career in the healthcare field and outlining the 
common traits among healthcare professionals (PCD)

•by identifying the most common technologies that are used across healthcare-
related careers and proposing ideas as to why these technologies are common 
(TF)

•by considering how health-related technologies help us better understand the 
human body and determine when a malfunction is occuring (TF)
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Recognize 
represented 
perspectives

•by reflecting on who is represented by the healthcare system and 
understanding how increased representation of diverse groups positively 
impacts the quality of care that people receive (PCD)

•by identifying which people and communities have the most reliable access to 
the technologies they have researched. Learners may wish to consider who is 
more likely to have to travel to different communities for specialized 
treatements and how these technologies could be made more widely available 
(TF)

Communicate 
findings

•by compiling all of the healthcare careers they discovered and sharing them 
with the class (PCD)

•by developing an infographic, a timeline of when each career is involved in 
patient care, or other representation of how the various healthcare careers are 
interconnected (PCD)

•by suggesting ways we can improve the healthcare system by increasing 
representation and access to adequate healthcare. Learners may wish to 
consider the most equitable way to allocate resources and initiatives that 
promote women and minorities in STEAM fields (PCD)
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Social Studies 8 

Outcome: Learners will evaluate the impact of equity and inequity in a changing Canadian society  
 
Concept: Factors that Influence Equity and Inequity 
 
Indicator: Investigate experiences of inequity and resistance from various perspectives 
  
Competencies: 

• Citizenship (CZ) 
• Communication (COM) 
• Critical Thinking (CT) 

 
Skill: Investigate 

• Ask and revise questions; Locate several relevant and dependable details to support an answer; 
Organize and compare details; Identify relationships; Recognize represented perspectives; 
Communicate findings 

 
Sample Learning Experience → After acting as heath care professionals during the “Medical Mystery” 
workshop to diagnose patients of diverse backgrounds, learners can investigate how, where, and why 
biases and inequities in adequate healthcare exist in Nova Scotia and develop ways to combat these 
inequities.  
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Ask and revise 
questions

•by asking what inequities exist in healthcare and why these inequities are present, who 
is represented and who is not, and what barriers might different groups face in 
receiving proper health care. Within this, learners may wish to consider how geographic 
location, economic and cultural backgrounds, language, sexual orientation, and gender 
identity impact the quality of healthcare someone receives (CZ, CT)

•by considering how they think their own experiences with the healthcare system might 
differ from someone else within their community and from someone from a different 
community (CZ, CT)

•by asking how representation and inclusion in healthcare could be increased and 
inequities be minimized (CZ, CT)

Locate several 
relevant and 

dependable details to 
support an answer 

•by locating information about health care practioner demographics to identify 
who is and is not represented in the medical field (CZ, COM)

•by selecting a specific group that is underrepresented in the healthcare field, 
the struggles this group faces, the barriers that exist for this group in accessing 
equitable healthcare, and exploring whether any initiatives exist that seek to 
improve equitable access to healthcare (CZ, COM)

Organize and 
compare details

•by listing the key details they collected about the inequalities experienced by a 
group or community (CZ, COM)

•by ranking the steps or initiatives intended to break down barriers and 
minimize inequalities in order of most to least effective (CT)

•by comparing their personal experiences seeking healthcare to that of others 
in their community and across the province now and historically (CZ, CT)

Identify 
relationships

•by considering what groups in our society do not receive equitable healthcare 
and what factors influence this inequity (CZ, CT)

•by identifying how inequities in access to healthcare are related to other 
inequities this group may face (CZ, CT)

•by thinking about what relationships exist between access to healthcare and 
general happiness, good mental and physical health, and quality of life (CZ, CT)
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Recognize 
represented 
perspectives

•by recognizing how a healthcare professional’s cultural or personal background can 
influence the way they receive patients or provide care, as well as how a healthcare 
professional’s biases can influence their diagnosis or treatment of a patient (CZ, CT)

•by considering what barriers may prevent someone in a rural community in Nova Scotia 
from receiving prompt and qualified health care (CZ, CT)

•by considering how someone’s opinion about the healthcare system might influence the 
likelihood of them seeking proper care, how someone’s socio-economic background may 
determine how and when they seek care, and whether the choice of not seeking proper 
care immediately may influence someone’s long term health (CZ, CT)

•by presenting alternatives that might be available to rural or isolated communties when 
standard healthcare providers or resources are not accessible or available to them. 
Learners may wish to contemplate traditional medicines, cultural practices, and the 
intersectionality of community and personal health (CZ, COM)

Communicate 
findings

•by listing at least 3 things they can do personally to tackle inequities in the healthcare 
system (CZ)

•by discussing with the class how they feel about the inequities in the healthcare system 
(CZ, COM)

•by developing an infographic to educate others about inequities and to develop a 
guideline with suggestions for seeking proper care, outling what somone could say, how 
to say it, where to go if they need health care or advice, and what recourses are available 
to them if they feel that their healthcare practioner is not giving them appropriate or 
equitable care (CZ, COM)

•by identifying and outlining a plan that will ensure training and hiring of more diverse 
future healthcare professionals (COM, CT)
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Technology Education 8 
 

Outcome: Learners will construct a product in response to audience need 
 
Concept: Safety practices/Safety-Net 
 
Indicator: Analyse steps to eliminate unsafe practices in construction 
 
Competencies: 

• Personal Career Development (PCD) 
• Communication (COM) 
• Critical Thinking (CT) 

 
Skill: Analyse 

• Skill Definition: Gather and select appropriate information; Determine accuracy, validity, and 
relevance of the information; Identify perspectives; Communicate findings 

 
Sample Learning Experience→ After examining and diagnosing various patients during the Medical 
Mystery workshop, learners can consider the profile of Taylor, who was partially paralyzed while working 
for his uncle, to analyse steps that could or should have been taken by Taylor and his uncle to eliminate 
unsafe practices in the workplace.  
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Gather and 
select 

appropriate 
information

•by identifying what steps Taylor and his uncle may or may not have taken to 
eliminate unsafe practices in the workplace (COM, CT)

•by considering what risks were present in the workplace prior to and at the time of 
injury (CT)

•by gathering information about the safety-net procedures that were in place at the 
worksite, what procedures were not followed by Taylor and by the people around 
him, and what Taylor and the people around him could or should have done 
differently to avoid injury (PCD, CT)

Determine 
accuracy, validity, 
and relevance of 
the information

•by considering how workplace safety measures were developed, how it is possible 
to be certain that adhering to these measures would have prevented a fall in the 
case of Taylor, and why workplace and school safety is important (CT)

•by determining who to ask about proper safety procedures at work, at home, and 
at school and how to be sure that the information provided is as accurate and up to 
date as possible (PCD)

Identify 
perspectives

•by contemplating what workplace safety steps are important for them to know 
about and follow personally (COM, PCD)

•by considering the immediate, short-term, and long-term challenges faced by a 
person who experiences a workplace injury (PCD, CT)

•by identifying the different types of hazards or risks that exist in different 
workplaces (PCD, CT)

•by considering some common injuries that can occur in different workplaces, as 
well as the likelihood of those injuries taking place (PCD, CT)

•by thinking about who is affected by someone not following workplace safety in 
both the short- and long-term (CT)

Communicate 
findings

•by identifying all the risks that Taylor was facing or by writing a report of the events 
and actions that were or were not taken leading up to the injury (PCD, CT)

•by outlining the workplace safety (Safety-Net) procedure for Taylor so that when he 
returns to work he will have the proper steps to follow including what steps should 
be taken next time, and what - if any - Personal Protective Equipment (PPE) could 
have been used to avoid or minimize the extent of the injury (PCD, COM)


