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Although many curricular concepts are directly addressed in our Driving Discovery workshops, this 

document outlines some ways to link the concepts, learning, and discovery embedded in the 
programming to other parts of the curriculum. To help you and your learners get the most from each 

Offshoot Learning Experience, we encourage you to: 
A. Select the Offshoot(s) that most directly relates to the content you would like to cover with your 

learners 
B. Modify each Offshoot in terms of length, content, or in any other capacity 
C. Tackle one or more skill component from the breakdown of each Offshoot; it is not necessary to 

complete the entire outlined skill if it does not coincide with the learning goals or inquiry level of 
your learners 
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English Language Arts 7 
 
Outcome: Learners will analyse accuracy, reliability, validity, and bias in a range of written, audio, visual, 
and digital communication forms 
 
Concept: Bias  
 
Indicator: Analyse the bias of information in a range of communication forms 
 
Competencies: 

• Citizenship (CZ) 
• Communication (COM) 
• Critical Thinking (CT) 
• Technological Fluency (TF) 

 
Skill: Analyse 

• Gather and select appropriate information; determine accuracy, validity, and relevance of the 
information; identify perspectives; communicate findings. 

 
Sample Learning Experience → After completing the greenhouse design challenge, learners can analyse 
biases in advertising by developing a sales pitch for their greenhouse design that includes some form of 
bias. As a class, learners can determine how each group has included bias within their sales pitch and 
develop ways of identifying bias in advertising.  
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Gather and
select 

appropriate 
information

•by defining what bias is and then collecting information about various types of bias that could be present in the 
selling of a greenhouse (COM)

•by developing a sales pitch in the form of a presentation, poster, advertisement, or video for their group's 
greenhouse that they will present to the other members of their class (COM, TF)

•by including within their sales pitch a particular form of bias of their choosing; learners may play the role of the 
biased seller, for example a greenhouse manufacturer making dubious claims about the strength of the shape or 
materials, or an environmental activist against the use of any new plastics without considering the downfalls of 
using other materials (COM)

Determine 
accuracy, validity, 
and importance of 

the information 

•by identifying what biases were present during the activity and discussing whether any 
bias impacted their opinion of the viability of the other teams' greenhouses (CT)
•by explaining how they were able to tell whether someone was giving a biased 
representation of the facts (CT)

Identify 
perspectives

•by acknowledging their own inherent biases and understanding how those inherent 
biases impact their work and their perceptions of other peoples' work (CZ)
•by discussing whether some biases are easier to identify than others and why this might 
be (CZ)
•by considering the importance of identifying and understanding biases in advertising and 
other media (CZ)

Communicate 
findings

•by deciding whether or not they would purchase each greenhouse and whether they 
believe the bias that was present affected their decision (CT)
•by changing each groups sales pitch to remove any bias that was present (COM)
•by outlining strategies for recognizing bias in various forms of communication and at 
least one idea on how to tackle it (CT)
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Healthy Living 7 
 
Outcome: Learners will reflect on the importance of mental health literacy 
 
Concept: Managing Stress Responses  
 
Indicator: Evaluate ways of effectively managing a stress response 
 
Competencies: 

• Citizenship (CZ) 
• Critical Thinking (CT) 
• Personal-Career Development (PCD) 

Skill: Evaluate 
• Review processes and results from an inquiry; consider and communicate varying perspectives 

and alternative solutions or findings; identify potential new problems and/or issues; justify 
decisions and/or findings. 

 
Sample Learning Experience → After developing their own greenhouse during “The Greenhouse 
Effect” workshop, learners can evaluate greenhouses and green spaces as one of many ways of 
managing stress in an effort to develop their own positive and effective stress management strategies.
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Review processes 
and results from an 

inquiry

•by considering what a stress response is, why the body needs to have one, and the impact of 
modern life on stress (CT)

•by researching various ways of managing stress such as exercise, being in green spaces, 
gardening, and mindfulness (CZ) 

•by considering how greenhouses can have a positive impact on mental health and stress 
management. Within this, learners may wish to speak to any groups who wanted to solve a 
social problem with their greenhouse to gain a better understanding of how a greenhouse 
can be used to positively impact someone's mental health (CZ)

•by identifying ways they respond to stress and techniques they currently use to manage their 
stress; learners may use their reaction to the time pressure from the workshop as an example 
of their stress management skills (PCD)

Consider and 
communicate varying 

perspectives and 
alternative solutions or 

findings

•by determining if their current stress management strategies are effective, healthy, or 
sustainable in their day-to-day lives and whether a greenhouse would be an appropriate 
stress management tool for them (PCD)
•by detailing why it is important to maintain a balance of stress in their lives and how 
healthy coping strategies can help (PCD)
•by considering how a healthy stress response will be different for everyone and 
identifying the factors that might influence how someone deals with stress (CZ)

Identify potential 
new problems 
and/or issues

•by thinking about a time where they felt stressed and determining whether 
their stress management strategy was effective (CT)
•by identifying what factors in their life contribute to them feeling stressed (CT)
•by considering how the stressful factors in their life may change over time and 
suggesting ways they can cope with new stress like a job, a new school, or 
other stress that may occur in the future (PCD)

Justify decisions 
and/or findings

•by choosing a stress management strategy that they feel would most positively 
impact their lives, and outlining at least one actionable step they can take in 
reducing their stress (learners do not need to share this information) (PCD)
•by developing a brochure to promote their greenhouse that outlines ways in 
which their space can help their patrons manage various types of stress and 
encourage an effective and positive stress response (CT)
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Mathematics 7 
 
Concept (Strand): Geometry   
 
Outcome (GCO): Learners will be expected to describe and analyze position and motion of objects and 
shapes  

• SCO G02→ Students will be expected to identify and plot points in the four quadrants of a 
Cartesian plane, using integral ordered pairs 
 

Indicator: Create shapes and designs, and identify the points used to produce the shapes and designs, 
in any quadrant of a Cartesian plane (G02.05)  
 
Skill: as per teacher 

• As the current Mathematics 8 curriculum does not include the curriculum skills, you may use 
your judgement about which skill is most appropriate for your learners. We 
suggest using Create as the skill.   
 

Sample Learning Experience → After completing the greenhouse design challenge, learners can create 
a floor plan of the available floor space of a square-based A-frame greenhouse on a Cartesian plane. 
Learners can identify areas best suited for agricultural, horticultural, and community activities using 
integral ordered pairs.  
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Develop an idea

•by deciding that they would like to have the majority of their space in their greenhouse geared 
towards agriculture, leaving some space for horticulture, and include a small area to be turned into a 
meditation garden for their community. The entire greenhouse space is 10mx10m

•by plotting their 10mx10m greenhouse floor on a cartesian plane while considering the following 
points for each section within their greenhouse:
•Agriculture (Tomatoes): (0,5) (-5,5) (-5,-5) (0,-5)
•Horticulture (Chickens): (5,5) (1,5) (1,1) (5,1)
•Community Space (Meditation Garden): (4,-2) (2,-2) (2,-4) (4,-4)

•by roughly predicting which section of their greenhouse will be the largest and which will be the 
smallest

Communicate a 
representation of a 
process and/or a 

product

•by describing verbally, through written instructions, or in a visual representation the steps 
they will take to plot each section of their greenhouse. Within this, learners should be able 
to explain the process for plotting points on a cartesian plane in general

Produce a 
product

•by plotting the sections of their greenhouse within the 10mx10m shape on their 
cartesian plane using the steps they outlined. Learners may wish to highlight, 
label, or colour the different sections within their greenhouse

Modify as 
necessary

•by considering additional planning that can be enacted for their greenhouse, such as developing a 
walking pathway for guests, considering storage or composting areas, or including space for new 
organisms that would support their ecosystem. For example, learners may with to make modifications 
for efficiency and safety within their greenhouse, as follows:
•Agriculture (Tomatoes): (-1,5) (-5,5) (-5,-4) (-1,-4)
•Walking Path: (0,5) (-1,5) (-1,-4) (-5,-4) (-5,-5) (0,-5)
•Horticulture (Chickens): (4,4) (1,5) (1,1) (4,1)
•Fence: (5,5) (0,5) (0,0) (5,0)
•Community Space (Meditation Garden): (2,-1) (0,-1) (0,-4) (2,-4)
•Storage: (5,0) (3,0) (3,-4) (4,-4) (4,-5) (5,-5)

Evaluate results 
and/or 

modifications

•by verifying with a partner or as a class that they have plotted their areas correctly
•by considering how their modifications to their greenhouse floorplan may impact the daily 
use of their greenhouse design 
•by determining which section is the largest and how that might impact what they can do 
overall with their greenhouse
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Science 7 
 
Outcome: Learners will analyse how geographic features are formed and changed   
 
Concept: Erosion and Deposition 
 
Indicator: Investigate erosion and deposition  
 
Competencies:  

• Communication (COM) 
• Critical Thinking (CT) 

 
Skill: Investigate  

• Ask and revise questions; locate several relevant and dependable details to support an answer; 
organize and compare details; identify relationships, recognize represented perspectives; 
communicate findings. 

 
Sample Learning Experience → After completing the greenhouse design challenge, learners can 
investigate the role that the plants grown in their greenhouse can have in forming and changing 
geographic features, reducing erosion, and mitigating climate occurrences related to the geosphere 
that are predicted to worsen by 2050. 
 

 

Ask and revise 
questions

•by exploring the causes and effects of erosion and deposition, both natural and manufactured, 
considering the areas they are common to and why those areas are susceptible (CT)

•by considering the role that plants, animals, and humans play in erosion and deposition (CT)
•by narrowing their scope to the province of Nova Scotia, pondering which areas feel the impacts of 

these phenomena most heavily and how that is expected to change in the next 30 years (CT)
•by asking how the community their greenhouse will serve is likely to be impacted, with the climate crisis 

scenario taken into consideration (CT)

Locate several  
relevant and 

dependable details   
to support an 

answer 

•by diving into research from various sources on erosion and deposition, where it happens most 
prominently in Nova Scotia, and gleaning information about the most effective strategies to mitigate 
their impacts; within this, learners may obtain information from local groups tackling these issues (CT)

•by collecting information on the various ways humans and other animals cause erosion and which 
species are the most prominent players (CT)

•by observing which plant species are the most effective at mitigating the impacts of erosion and 
deposition and whether they are appropriate to cultivate in a Nova Scotian climate (CT)

Organize and 
compare details 

•by compiling their information into a chart of their choosing that describes the 
various causes of erosion and deposition, their effects, and potential solutions 
(COM)
•by using their chart to help contrast the impact of different species, location, and 
mitigation strategies on the level of erosion and deposition across Nova Scotia 
(CT)



pg. 9 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Identify
relationships

•by illustrating how human activity and climate change impacts the severity of 
erosion and deposition in a rough sketch (COM)
•by linking the plants and animals in their greenhouse to these phenomena and 
how their choices of growing or raising certain species can lead to positive or 
negative impacts (CT)
•by outlining the correlation between the location of their greenhouse and the 
level of erosion they anticipate in 2050 (CT)

Recognize
represented
perspectives 

•by determining what areas are the most impacted by erosion and deposition in Nova 
Scotia, the people who live in those areas, and which areas get the most assistance when it 
comes to these problems; within this, learners may wish to consider the effect that 
population density, socioeconomics, and available resources have on the prioritizing of 
environmental issues and the likelihood of receiving help to solve these issues (CT)

Communicate 
findings 

•by choosing one erosion and deposition mitigation strategy they observed and 
developing an infographic that oulines the issue being tackled, how this strategy could 
be practiced in the community their greenhouse is serving, why it would be beneficial 
and for whom, and potential obstacles (COM)
•by sharing whether they would alter the species they decided to house in their 
greenhouse after having considered the impacts of erosion and deposition on their 
community (COM)
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Science 7 
 
Outcome: Learners will analyse particle theory in relation to substances in environments  
 
Concept: Determining Environmental Health  
 
Indicator: Analyse the health of a local waterway  
 
Competencies: 

• Citizenship (CZ) 
• Communication (COM) 
• Creativity and Innovation (CI) 
• Technological Fluency (TF) 

 
Skill: Analyse 

• Gather and select appropriate information; determine accuracy, validity, and relevance of the 
information; identify perspectives; communicate findings. 

 
Sample Learning Experience →  After completing the greenhouse design challenge, learners can 
analyse a local waterway to see if it could provide them with the water necessary to sustain life within 
their structure. 
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Gather and select 
appropriate 
information

•by researching which instrument they should use to obtain results from a water sample 
(TF)
•by collecting a water sample from a waterway near the proposed location for their 
greenhouse and obtaining results regarding one or more indicators of health (such as 
pollution, algal growth, or pH) (TF)
•by researching what the appropriate ranges of those health indicators are for various 
uses in their greenhouse (such as drinking, watering plants, or toilet flushing) (COM)

Determine 
accuracy, validity, 
and importance of 

the information

•by discussing or assessing how their sampling method, chosen component to 
assess, and instrument impacted their results (TF)
•by considering whether their collected data truly represents the health of the 
waterway, with consideration of sample size and variation (TF)
•by exploring how waterways will be different in the 2050 climate crisis 
scenario, how that may change results, and how their greenhouse may then in 
turn influence their water source (CI)

Identify 
perspectives

•by determining how the health of a local waterway impacts the health of the 
communities surrounding it (CZ)
•by discussing whether access to clean water is equal across all communities in 
Atlantic Canada and why (CZ)
•by identifying which communities or groups of people in Atlantic Canada are 
most negatively impacted by a lack of clean water and why (CZ)

Communicate 
findings

•by submitting a mock request to their local municipality, outlining a concise 
case for why they should be provided access to their chosen water source, 
both now and in the future (COM)
•by outlining the results of their trial, how their water usage may influence the 
health of their water source, and how they predict the waterway will change by 
2050 (COM)
•by discussing the importance of access to clean water and offering ideas on 
how to improve access to clean water in Nova Scotia (CZ)
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Science 7 
 
Outcome: Learners will analyse the interconnectedness of living things and the environment, in relation 
to the concept of Netukulimk  
 
Concept: Biotic and Abiotic Components/Interconnectedness 
 
Indicator: Investigate biological indicators of environmental health 
 
Competencies: 

• Communication (COM) 
• Critical Thinking (CT) 
• Technological Fluency (TF) 

 
Skill: Investigate 

• Ask and revise questions; locate several relevant and dependable details to support an answer; 
organize and compare details; identify relationships, recognize represented perspectives; 
communicate findings. 

 
Sample Learning Experience → After completing the greenhouse challenge, learners can investigate 
how microbes and decomposers in soil provide information about the health of the overall environment. 
 

 

Ask and revise 
questions

•by considering what organisms do in soil, how different organisms change soil 
composition, how they are used to indicate soil health, and how they work symbiotically 
(CT)
•by pondering the potential change the 2050 climate crisis will have on biological 
components of soil, their interactions, and overall human and environmental health (CT)
•by asking what can be done to protect soil, both individually and on a larger scale (CT)

Locate several  
relevant and 

dependable details   
to support an    

answer 

•by collecting a soil sample from their community and assessing the quality by recording 
data on the acidity and alkalinity, CO2 levels, and/or on the organisms themselves 
(through viewing the sample under a microscope); learners may use the PASCO probes 
whenever possible (TF)
•by subjecting this soil sample to conditions they anticipate will occur under climate 
change (such as extreme heat or flooding) and obtaining results (TF)

Organize and 
compare details 

•by reviewing the results of their peers and identifying similarities and differences 
in the data (COM)
•by comparing the original soil to that subjected to climate change conditions, 
finally ranking the most simulated conditions by their impact (COM)
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Identify
relationships

•by deciding what soil conditions they would most like for their greenhouse in order to facilitate 
their purpose (CT)
•by finding connections between organisms in soil, ecosystem health as a whole, and one’s ability 
to grow food (CT)
•by indicating whether they think climate change has already had an impact on their original sample 
(COM) 
•by detecting how they can make a positive impact on soil through their greenhouse (COM)

Recognize 
represented 
perspectives 

•by discussing who is most impacted by a change in the composition of local soil 
and why (COM)
•by acknowledging how soil altered by climate change impacts international 
communities and the ripple effects this has on communities in Atlantic Canada 
(COM) 
•by exploring who is working to tackle these soil changes (COM)

Communicate 
findings 

• by developing an educational video for their community about the 
importance of healthy soil, organisms that live within it, and how the 
average citizen can promote soil health (COM)
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Science 7 
Outcome: Learners will investigate factors that affect species adaptation and evolution  
 
Concept: Classification 
 
Indicator: Investigate multiple ways that species can be classified  
 
Competencies: 

• Communication (COM) 
• Critical Thinking (CT) 

 
Skill: Investigate 

• Ask and revise questions; locate several relevant and dependable details to support an answer; 
organize and compare details; identify relationships, recognize represented perspectives; 
communicate findings.   

 
Sample Learning Experience → After completing the greenhouse design challenge, learners can 
investigate the various ways of categorizing the species that will exist in their future greenhouses. 
 

 

Ask and revise 
questions

•by discussing why species are categorized, what is important to consider 
when doing so, and how they would go about systemizing species (COM)
•by considering how these groupings of species may experience climate 
change, examining the threat it poses towards vulnerable, threatened, and 
endangered species (CT)

Locate several  
relevant and 

dependable details   
to support an 

answer 

•by reviewing information from observation, oral, or print sources about two 
or more methods of organizing species, making observations about the 
features of different classification charts (COM)
•by researching and listing the distinguishing features of each species that will 
be living in their greenhouse (COM)

Organize and 
compare details 

•by determining any similarities and differences between each grouping type 
and choosing which features of each they consider the most relevant (CT)
•by collecting the specifications their classification chart will need to have in 
order to include all the species housed in their greenhouse (CT)



pg. 15 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Identify
relationships

•by pinpointing how the species in their greenhouse are linked, whether by a 
physical similarity or a fundamental need of that species, in order to further 
develop their own classification chart and to better understand how their 
species will interact within their greenhouse environment (CT)

Recognize 
represented 
perspectives 

•by distinguishing why the creators of each species classification method 
considered those components important to categorize (CT)
•by considering how someone’s background and upbringing can impact how 
they group a species; learners may include the influence of their own 
background on their method of classifying species (CT)

Communicate 
findings 

•by making a visual representation of their classification chart so that any guest 
who visits their greenhouse can accurately identify any of the species within it 
(COM)
•by developing an interactive version of their chart, such as a matching game 
or guided tour, to engage their visitors (COM)
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Science 7 
 
Outcome: Learners will test the strength and efficiency of shapes and materials used in construction   
 
Concept: Features of Manufactured Structures/Features of Natural Structures   
 
Indicator: Compare features of manufactured and natural structures 
 
Competencies: 

• Communication (COM) 
• Critical Thinking (CT) 

 
Skill: Compare 

• Make observations; identify similarities and differences; identify relationships and offer an 
interpretation; communicate the findings. 

 
Sample Learning Experience → After completing the greenhouse design challenge, learners can 
compare how their manufactured structures such as their greenhouse pull design inspiration from 
nature. 
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Make observations

•by noting the history of greenhouses and where the original inspiration came from (COM)
•by asking why they chose certain shapes in their own greenhouse design; learners may review whether 

these are commonly used by engineers and/or by nature (CT)
•by looking at examples of biomimicry that could be employed in their greenhouse, such as Velcro inspired 

by burrs, or self-cooling technology influenced by termite mounds (CT)
•by looking at examples of bio-utilization that could be employed in their greenhouse, such as using 

bamboo beams or integrating living plant life into their greenhouse frame structure (COM)

Identify similarities 
and differences

•by discerning how greenhouses have changed since Ancient Rome and why (CT)
•by making a list of the natural and manufactured structural components of their 
greenhouse, identifying how they are similar and different (COM)
•by modifying that list to indicate how the manufactured and natural structures 
change over time; learners may consider the impact of climate change during these 
modifications (CT)

Identify 
relationships 
and offer an 

interpretation

•by explaining, through the lens of their modified greenhouse design, how our natural and 
manufactured world can be used together for exponentially improved results (CT)
•by outlining the complex relationship humans have with the natural world and why 
"natural" is often considered to be less strong than manufactured (CT)
•by giving reasons for the types of shapes most commonly used in design (CT) 

Communicate the 
findings

•by discussing in a round-table the unique observations made by each team and the potential 
modifications they could make to their greenhouse design, along with the inspiration for 
those changes (COM)
•by identifying if they were surprised by the strength and intelligence of natural structures 
and how their perspective may have changed through this comparison project (CT)
•by considering other ways we can use this source of inspiration to develop new practices or 
designs and how the different environments around the world have impacted the structures 
developed there (COM)
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Technology Education 7 
 
Outcome: Learners will construct a solution to a design challenge 
 
Concept: Design Process  
 
Indicator: Evaluate available materials to address a design challenge 
 
Competencies: 

• Communication (COM) 
• Creativity and Innovation (CI) 
• Critical Thinking (CT) 

 
Skill: Evaluate 

• Review processes and results from an inquiry; Consider and communicate varying perspectives 
and alternative solutions or findings; Identify potential new problems and/or issues; Justify 
decisions and/or findings. 

 
Sample Learning Experience → After constructing their own greenhouse during “The Greenhouse 
Effect” workshop, learners can evaluate other materials from their classroom, homes, and community to 
develop a design for a full-scale greenhouse.  
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Review steps and 
results from an 
investigation or 

problem
solving

•by recalling the types of materials they used during the workshop, if those materials could be 
translated to a full-scale greenhouse, and any changes they would make having reviewed their 
materials choices and uses in the initial investigation (CT)
•by noting what their standards were for variables like durability, sustainability, ease of use, or 
flexibility when they chose their model materials (CT)
•by discussing whether there were any materials they wished were available, or wished had not 
been available during the workshop (COM)

Consider and 
communicate varying 

perspectives and 
alternative solutions 

or findings 

•by considering the types of materials that are available to them either in the classroom, at home, 
or in their communities; within this, learners should consider their standards and reflect on which 
materials would be best for their full-scale design (CI)
•by thinking about what materials they chose to use during the workshop and why they may or 
may not be different from the materials chosen by other classmates (CT)
•by discussing how a person's location impacts what resources are available to them (CT)
•by discussing the importance of being innovative in their design, especially when resources are 
not abundant (CI)

Identify potential 
new problems 
and/or issues

•by recognizing whether they will be able to maintain their original purpose with the materials 
that are available to them (CT)
•by finding any disadvantages of the materials they want to use, and how they might manage any 
potential setbacks (CT)
•by distinguishing whether physical accessibility of materials guarantees procurement, and if not, 
what other obstacles might they face in creating a real-life model (CI) 

Justify decisions 
and/or findings

•by sketching the dimensions of their life-size greenhouse, including their new materials, justification 
for their choices, where they will procure their materials and in what quantity, and their plan for any 
setbacks that they anticipate will occur (COM)
•by indicating any modifications they needed to make to their original purpose while designing the 
full-size version, if applicable (COM)
•by using real-life greenhouse design examples in contrast with their own to determine how 
sustainable, durable, and productive their design will be (CT)
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Textile Arts and Design 7 
 
Outcome: Learners will evaluate the suitability of fabric properties for end use 
 
Concept: Fabrics and Fibre Types 
 
Indicator: Compare fibre types of multiple fabrics 
 
Competencies: 

• Communication (COM) 
• Critical Thinking (CT) 

 
Skill: Compare 

• Make observations; identify similarities and differences; identify relationships and offer an 
interpretation; communicate the findings. 

 
Sample Learning Experience → After discussing the many applications of their greenhouses during 
“The Greenhouse Effect” workshop, learners can compare various types of fibres that can be cultivated 
in their greenhouses such as cotton, hemp, or bamboo, with other common fibres.  
 

 
 

Make 
observations

•by collecting information about the types of fabric we use most commonly today, why we 
use them, and where they come from (COM)
•by exploring the types of fibres that can be cultivated in a greenhouse and finding some 
suitable uses for each, from clothing to construction materials (CT)
•by researching the environmental impact of the cultivation, production, and disposal of 
each of the fibre types they are exploring (CT)

Identify 
similarities and 

differences

•by developing a table or other representation of the pros and cons of growing each type 
of fibre in their greenhouse (CT)
•by ranking their fabrics in terms of environmental impact, durability, production cost, or 
other factor they feel is important (CT)
•by exploring the shift from local fibre and fabric production to a more outsourced model; 
learners may want to follow the life cycle of some of these fibres to understand the 
different impact on environment, worker health and compensation, and final cost for the 
consumer (CT)

Identify 
relationships and 

offer an 
interpretation

•by illuminating the relationship of certain fabrics or production methods with the 
environment and explaining how this can contribute to global climate change (CT)
•by discerning which fibre is likely the most versatile in its applications (CT)
•by indicating which fibre they would most like to grow in their greenhouse, giving reasons 
why, and outlining what the final product(s) will be (COM)
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Communicate 
the findings

•by designing their own company using a fabric that they will grow in their 
greenhouse and offering reasoning for their choices within that business model in 
terms of sustainability, durability, cost, versatility, consumer desirability, and 
availability of resources (COM)


